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INTRODUCTION

The XXI century brought a challenge to the coustoéthe Europe Union and to mankind in
general by raising political and practical problemegards the ‘peaceful’ coexistence of
representatives of different cultures and spea&tdifferent native languages, who need to
learn to hear and understand each other’s ideasviewgpoints in the globally changing

world.

Globalization tendencies acquire more significairtehe social development of Europe
though all people are attached to their own languhgt symbolizes cultural achievements
and unique ethnic diversity. Many European famipsntaneously develop bilingualism by
sustaining and using native languages of the fam#ynbers, whilst living in a non-native
environment. A child born in such a bilingual fayndecomes bilingual from birth. Further on
in life the language of the resident country isngesustained and developed both by the
surrounding environment and the teaching institgiorhe child’s native language, usually
the language of (one of) his parents, will get unplessure and the child runs the risk of
losing it altogether, thereby losing (at least md)this cultural identity. His native language
will tend to become his ‘second’ language (somesitmis ‘third’), but an increasingly ‘weak’
one. This is why many of these parents join formed start small extracurricular schools in
order to support the child in keeping up his natargguage and culture so as to better prepare
it for his future within a multicultural environmen

The Europeans SCHOOLS FOR EXTRACURRICULAR TEACHINE&uro SELTS)
providing educations of bilingual children have aeidely spreading throughout various
European countries in recent years. The Europegpd®‘LEO — to Learn from Each Other”
(2009-2011) (2009-1-AT1-LEOO04) — concentrated weaech into these schools’ work. The
‘CONCEPT OF THE EUROPEAN SCHOOL OF EXTRACURRICULAREACHING’
(CONCEPT) is the documented theoretical result oé .EO Project which has been
presented in 2011 at international professionalrfa. It is a cornerstone of internet
discussions of the professional community of EUEb Bs directors and teachers.

The ‘LEO EFFECT Project 2013-2015 is a logical cmmdtion of the ‘LEO’ Project, now
with participation of Russian Euro SELTs from Nogwthe Netherlands, Spain and France.

The urgency and efficacy of the CONCEPT was vetif¢ the schools of the new Project
participants from Norway, the Netherlands and Sp&ive experience of these Russian Euro
SELTs in supporting bilingualism and multilinguatisof Russian speaking children in the
partner-countries was thoroughly explored and erathi Further analysis, generalization and
systematization of the information obtained allowled the creation of the GUIDE that
renders assistance to starting Euro SELTSs for duilih children in Europe, and although it
was drafted by Russian-language Euro SELTs in Eyroe believe that it is also useful for
Euro SELTSs that offer other European languagese® step, being a follow-up on the LEO
EFFECT Project — possibly as a next EU project tlccde a joint venture between Euro



SELTs with different language backgrounds in ortefurther improve and professionalize
the GUIDE and the schools that use it.

The notion of convergence - integration of the bEstopean practices of teaching and

developing different methods into one model fullyresponding to the tasks set by the

European Union within the preconditions of the dest country - was used as a cornerstone
of the GUIDE. The GUIDE contains descriptions o firograms on various subjects — best
programs of the participating schools for bilingaducation.

Pupils who are being taught through the Euro SEYStesn not only learn their native
language but also other subjects in their nativeguage. This provides them with an
opportunity to enlarge the sphere of language usales, in order to support their native
language, we provide recommendations for five etlmcgrograms which contain the basic
components of the teaching process of a Euro SBE&Wwell as some additional (facultative)
components.

1. Basic components

Native language (speech and listening development);
Literature (reading development);

Geography and history basics;

vV V VYV V

Conduct of celebrations, festivities, competitiorfgstivals, exhibitions (including
international ones).

2. Additional components (faculties)

Mathematics (numbers, counting, arithmetics);
Music and dance;

Applied arts;

Sports;

Choreography;

Basics of natural and technical sciences;

VvV V V¥V V VY VY V

Theatre and performing arts.

The GUIDE contains descriptions of five basic Them&rograms for Euro SELTs. These
Programs have been developed for pupils of the gigaps between 3 and 9 years old.
Research shows that exactly at this age the foiom$abf mastering a native language are
being laid.

3-4 years old Thematic Program on Speech DevelopfaeJunior Preschool-age Children
‘Sem-Ya’ (‘Pushkin School for Russian Language At Leiden, the

Netherlands)



4-5 years old Thematic Program on Speech Developt8&azka’' (‘Centre for Russian
Language and Culture in Oslo’, Oslo, Norway)

5-6 years old Thematic Program on speech developioeadvanced preschool-age children
‘Solnyshko’ (‘Centre for Russian Language and Qeltd.Pushkin’, Barcelona,
Spain)

7-8 years old Thematic Program for Basic Schooldgdm ‘Country Studies for children’
(‘Russian Alliance’, Nice, France)

8-9 years old Thematic Program for Primary Schag®-Children ‘The World Around Us’
(Centre for bilingual development ‘Logos’, Parisakce)

An explanatory note for each method offered incdudegeneral description of the program
and the recommendations on program compilation iamglementation of the thematic
program, which consists of 30 lessons per year. détiled programs are included as
attachments to this GUIDE.

The LEO EFFECT Project partners exchanged theiemsmpces and conducted seminars,
round tables, master classes under the auspiceseotEO EFFECT Project. The five
Programs of this GUIDE have been drafted and ektelystested at the five participating
SELTSs. To this end, the committed opinions of ptadfrom all over the Russian-speaking
world), the professional opinions of teachers gmecmlists on bilingualism and, last but not
least, the pupils’ reactions were taken into actomnen drafting the final version of the
programs. The ‘Sem-Ya’ program of the Leiden Pusi8c¢hool is a package of materials and
educational recommendations and was published iscMe by the ‘Bilingua Publishing
Company’. It received a gold medal by the ‘LutsiH2etam’ program of the Russian
Federation (a.0.) as best education method forlsshidiren (vww.rosdet.ru/laureatifegion

of Moscow). In July 2015 it received a certificalyy ‘Rosstandard’ and a strong
recommendation for use for educational groups @nthbal children. It is now being used by
several schools all over Russia. As a follow-ughten English version will be prepared, as
well as similar packages for other age groups.xbtwok on the ‘Country Studies’ program
by the ‘Russian Alliance Association’ school ‘Sashiko’ in Nice was published and used as
an integral part of the teaching process in 202915 for 15 pupils of the school.

The utilization of all the programs of the parta&iimg schools in practice showed good results
and received many positive reactions from the garen

Finally, the GUIDE contains an annex on the orgatninal and administrative aspects of
starting and running a Euro SELT. It describesgiwevth process of a Euro SELT in its most
common form, starting as a joint initiative of paiee who would like to transfer their native
language and culture on to their children, on ® highly professional stages of a regular
school with extracurricular language facilitiesaor ‘Institute’. Most of the Euro SELTs that
we know of, are somewhere along this track, alinggyto find their own specific way of

dealing with local circumstances and chances, grytim build a sound financial basis, a
reliable education structure, and professionalhteecand staff. Most often, they work with
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volunteers, paying them only a small allowance, it more developed Euro SELTs are
already starting to employ professional staff oe basis of steady contracts under market
conditions.

The conclusion must be, that the phenomenon oEthre SELTs will continue to grow and
extend throughout the European countries and tet + because of the high commitment
and personal experience of their parents and teaehlgo are native speakers themselves -
offer a very essential and very specialized andepth language and culture program which
the regular European education system is not abpgdvide. This gives the pupils of these
schools, who also in most cases are enrolled inréigellar schools, a head start when
compared to their peers who only follow regular aadion. Not only will they be better
prepared for the future in many ways because of thkngualism, but according to recent
scientific research they are more likely to bettam and develop their brains and cognitive
capacities than their peers. Thus, Euro SELTsiketylto prove to become indispensable for
teaching and educating the new young Europearengizlt is in this light that we hope this
GUIDE and the programs that it refers to will fitlieir way to the Euro SELTs and will
provide them with some good suggestions to betiél their important task.



CHAPTER 1

Thematic Program
on Speech Development for Junior Preschool-age Chikn
«Sem-Ya»

Developed and in use by
The Pushkin School for Russian Language and Art
Leiden, the Netherlands

Explanatory Note

The thematic Program ‘Sem-Ya’ has been developédisannow successfully in use by the
teachers of the Pushkin School for Russian LangaageArt, the extracurricular linguistic
education school in Leiden, the Netherlands, foildobn with a Russian-language
background as well as for adults who want to Idwssian. The Program for children of 3-4
years old is compiled by a team of professionalsiRusteachers living in Leiden, who by
now have over ten years of practical teaching e&pee with bilingual children with a
Russian-language background. The Program is bgsaa the study and practice of modern
European methods of working with bilingual childres well as upon intrinsic in-house
teaching experience.

The goal of the Program is to provoke and enhanahila’s cognitive perception and
capability within the framework of thematic teadpiand playing activities. The main tasks
include enlargement of the child’s vocabulary, exdemnent of speaking skills and language
capacity development. Thematic storylines aim atilfarizing the child with unknown and
abstract notions such as the Russian alphabetslettéementary calculation and colour
ranges, images of objects, animals, birds etc. &hsnof music, art and theatre activities are
also included into the play process for betterriewy. The emphasis lies on integration of
several of these aspects into a lesson. Attentidoeing given to shaping the child’s skills
such as listening, hearing and repeating knownusrkthown sounds, words, simple phrases
and sentences after the teacher. The Program omirtgebilingual children is based upon the
main scientific guidelines for working with bilingu children in their native language and
beyond their linguistic environment, and can beduseath by teachers and parents in the form
of a play. The teaching materials for the ‘Sem-feigram were specifically developed in co-
operation with Russian and South-Korean desigmensideration of European standards
for preschool education. The Program consists dé8€ons per year.

Program Basis

The teaching basis of the Program is founded olayip action. The verbal and intellectual
development of a child is closely connected witthad’s motorial development. The part of
the brain responsible for the movement of the fiage located within direct proximity of the
brain speech areas whereby the hand’s coordinaioapies nearly one third of the brain
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cortex responsible for movement activities. Thenatation of the finger movement area
activates processes in the speech area. Thus treedawveloped the fingers’ dexterity is, the
higher its influence on a correct and speedy foghiha child’s speech skills.

For this purpose, finger toys were designed in otdestimulate the development of various

hand muscle groups: ones that are put on the ifidg&r and ones that involve two fingers

simultaneously — the index and the middle fing&isteworthy is the fact that for these two-

fold finger toys several different hand and fingesvements are required, both synchronized
and non-synchronized, consecutive movements.

Because the toys are made from different matedathild gets an additional stimulus for
senso-motorial development by learning to distisBgubetween the different ‘feel’ of the
various finger toys. This is of the utmost impodarior a full-fledged psychic development
of the tender and preschool-age children as pigcibes age is the most beneficial for the
development and further improvement of the childensorial organs and for the
accumulation of multifaceted impressions and imagfass material environment. The usage
of the toys not only provides playful images thatphthe child to learn the wider imagery
around it but also to take in more easily (thatfaster) more abstract knowledge that is
connected with it, but also offers to the childrentendous developing potential for other
creative use.

Each of the 30 thematic lessons of the ‘Sem-YagRmm uses both simple textual tales as
well as rhythmic, rhyming quatrains written as te] where the last line contains a hint to
the solution, for example the name of the main #gnemof the main character of the tale, or a
letter in the alphabet that corresponds with tleemid. The verses are written in such a way
that one particular sound is being used as oftgooasible. This way, the verse-text, being a
rhythmically organized speech play, activates thiéds vocal and articulatory capacities as
well as facilitates its memory development. Thesesr help to form a clear and well-
articulated speech.

Activity areas

The Program aims at the development of attentioamary, imaginative and associative
thinking, speech, colour perception, and small mak@and movement coordination. It allows
the child to better learn its surrounding world dryriching its sensorial experiences so as to
positively influence its speech and intellectualelepment. It teaches the child to investigate,
to find itself what it is looking for and to makaediaccept decisions.

An important aspect of the Program is the fact thatchild is able not only to interact with
an adult but also to create and play a game oowis Staged plays serve as a natural step
towards a freer self-supported child’s play. A grald inclusion of creative lines and
improvisation into the existing plots triggers ttigild to create fully independently its own
play plots.

Lessons with a teacher or a parent can be witlgimap or individualy and comprise reading,
repeating, learning by heart, guessing riddles, ptamg stories from illustrations, finding



separate and related words, and integrated with #ra and musical activities, collective
calculation, colours and painting, and working vl finger toys.

The Program focuses on an emotional commitmentobiild to the learning process by using
artful metamorphoses of known images into abstratibns, for example a letter, a word or a
concept.

The unique capability of a child’s brain to receiead absorb information via image
perception that simplifies the memory process éskidy pivot of the Program. Memorizing is
furthermore stimulated by learning by heart andcbgnecting concrete and abstract images
through direct visual object processing. Learnimg alphabet through imaging reflects some
aspects of eydetics — a capacity to memorize thraarg emotional reproduction of visual
images of an object — a concept which is rooteanicient Greece and was further elaborated
by West European psychologists between 1920 -1940.

Specific attention has been paid to the organimati@spect of the lessons, for example
arranging group, individual or semi-individual less.

Didactic recommendations for teachers and parents

First and foremost, the lesson should be interggtinthe child. The teacher may attract the
child into an entertaining play whereby concretélslare being developed from simple to
more complex, with a gradual sophistication of tagk, repeating a sound or a word a few
times if necessary. When using a game play, migortant to consider its effectiveness. Thus,
through implementation of a task a child shouldagebncrete result: a car drawn, a circle cut,
a house glued. Visual imaging teaching is one @fntlain conditions of this Program.

Apart from the finger toys, when using the Progrdma teacher can apply the Program’s
object cards, thus widening the range of implentemiaasks. The teacher can also invent
lively dialogues together with the children thatvoive the toys as plot characters. When
playing these games the teachers’ initiative cadggally dissipate and get transferred into the
hands of the child. By playing the child may notyoremember the verses used in the
Program but also invent its own game and texts#tfdihe children like to find their own uses
of the material. By working with pictures or dragsit is possible to compile thematic
stories, find concrete images.

When asking the child to repeat a pronounced worckctly, it is important to emphasize the
required sound and extend it a bit longer thansmailispeech. It is vital that the child hears
how this or that sound is pronounced correctly et it will be able to repeat it and get
compelled to initiate or participate in a talkthe word is unknown to the child it needs to be
repeated several times together with the child.

Showing the finger toy in your hand you may indécatpicture. If you work with letters you
may show the letter on a picture with your finged @raw it in the air together with a child. A
child may repeat the names of all objects on theupe after the teacher. Then the teacher or
an adult may ask questions pertaining to thesectshj€or example, ask the colour or count



the objects together or sing a nice song relatedetlot or just sing the newly learned words
extending the necessary sounds.

One of the main challenges of the ‘Sem-Ya’ Prograno enrich the child’s vocabulary. It is
possible to compile a vocabulary of necessary wthrds will get filled up gradually — ‘My
First Vocabulary’. Compose a short story, a faaig tand ask a child to invent the ending. The
‘Sem-Ya' Program aims at speech development ansbéxifically designed to stimulate
cognitive, imaginative, sensorial and verbalizikils.

It is important to praise the child under any cmstiances in order to help it develop its self-

confidence.

Planned results of the Program

Speech
development

The child’s vocabulary is being increased by ugQe30 suggested plot
themes.

The child is able to combine similar objects intoups: furniture, dishes,
clothes; is able to name one attribute of eachabbje

The child is able to perceive images and retelltiileasees.

The child is able to name activities of people anthals.

The child is able to hear and distinguish sourglapie to reproduce them
correctly, to hear and repeat words, short phrasemle 3-5 words sentence
verses, songs.

The child is able to find specific objects on thetyre cards, is able to name
them, to name colours, count to 10.

The child is able to hear, understand and ansvegtetiicher’s questions.
The child knows his own name and last name, aablesto name his family
members.

The child is able to manage his voice and speatiyoar softly.

Development
of skills

The child is able to work with the picture cardeggér toys, other
demonstrative materials on specific topics. It kadle names of the objects
drawn, is able to show, delineate and paint a pabu a drawing.

The child recognizes and is able to draw geométices — a point, a line, a
circle, a square, a triangle.

The child is able to cut, glue, draw with markgrsncils, chalks, is able to
sculpt, make an ornament.

The child is easily drawn into a game and is ablelay individually.

Surrounding
world

The child knows and is able to distinguish animbig]s, flies. Knows the
names of the main plants, trees, flowers, vegetabiaits, berries,
mushrooms.

The child has an understanding of the material®Htjpects that surround it ar
made of.

The child knows the time of the day — morning, dasening, night.

The child is able to name natural phenomena — saiowy, wind.
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CHAPTER 2

Thematic Program on Speech Development
for Intermediate Preschool-age Children
«SKAZKA »

Developed and in use by the
«Centre for Russian Language and Culture in Oslo»
Oslo, Norway

Explanatory Note

The Thematic Program on Speech Development ‘Skawka designed by, and is being
successfully used at the Centre for Russian Laregaag Culture in Oslo. The main goal of
the Centre is the work and interaction with presttage children: multifaceted development
of a bilingual child based upon national and ursaérvalues taking into account the level of
preschool child development and the outside waaddities. In accordance with the Charter of
the Centre and work peculiarities (lessons arentpklace once a week) the teaching methods
are based upon the works of leading specialistisariield of bilingual education such as E.A.
Khamrayeva, U.J Protasova and E. V. Kolesnikova.

The Program is calculated on the basis of 30 lessoan academic year.

‘SKAZKA'’ or ‘Fairy Tale’ is the core of this Schetki (technology of communicative
learning of a fairy tale). It is via the specifiesf a fairy tale that the tasks set
(‘Communications’ and ‘Reading Literature’) are figgiachieved. The fairy tale approach
helps to switch between the languages in a contfi@tananner enhancing the mastering of
the Russian language and culture. Other fieldstodflys namely ‘Socialization’, ‘Work’,
‘Knowledge’, ‘Artistic Creativity’ and ‘Music’ arelso based upon the fairy tale concept.

The technological method of the fairy tale commatie learning is built upon the
guidelines of the technological method of the comitative learning of a foreign-languages
based culture (author E. I. Passov, 2000).

1. The speech focus of a mutual activity with a gramnforesees a gradual accumulation of
lexical and grammatical units. Practically eachglaage unit should be used in terms of
live intercommunication.

2. The teaching of efficient communication should bedd upon situational context — a role
play organization of a teaching process. Only héalsituations or ones modelled by a
play induce a desire to speak for a child.

3. The frequent change of activity, venue, methods fanahs in the working process of a
single activity creates a novelty feeling and ag the child’s speech efficacy (not in
terms of learning the language but learning thdduwbrough language).
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4. All exercises have a speech induced mode under concative learning method.

5. The necessity to thoroughly select the materialpi@senting the culture of the Russian
people is vital.

6. Usage of special technological methods is a prénrega‘the fairy tale characters’
dialogue’, ‘a narrative of one character of theyfaale about himself’.

The Thematic Program on Speech Development ‘Skazk&as two educational domains:
Communication

1. Inoculation of audio speech culture (correct amducpronunciation).

2. Formation and development of the speech cultumwimunication, inoculation of norms
and standards of the literary pronunciation, speeitjuette norms. Formation of an
understanding of polite and literary speech norfrte@Russian language.

3. Development of expressive speech (pitch and tinolbrine voice, tempo and rhythm of
the speech, maintenance of logical pauses.

4. Expansion of the active and passive vocabulary.

5. Development of phrase speech by means of spreddengentence and mastering the
methods of expression of the dominant members ekéntence using diverse materials
and methods among others those used with the Rudaiay tales and folklore.
Development of the consequent narrative of the tsvérat happened in the fairy tale.
Narration is based upon visual support of one amyngdot pictures.

6. Assistance in establishing and developing a sulige@iosition of the child in his speech
activity (usage of audio skills when solving prohbtic situations and conflicts during a
play or interaction).

Reading literature

Developing interest in reading.

Formation of interest in active listening of literee.

Teaching methods to define the peculiarities efdity characters.

Teaching various methods of interpretation of éitgrworks during reading (scene play,
talk, drama play).

5. Developing interest in Russian literary creativekgo

pwnNPE

Study Guide to the Thematic Program

The goals set cannot be achieved without taking adcount the psychological age of the
children and the multicultural traditions of therfities of our pupils. When planning a lesson
the teacher should pay attention to the 4 y. ddadmn age peculiarities. This is an age when
the preschool children have an acute need in aatimeement. When the activity is limited
the children are promptly overexcited and beconmeamageable and capricious.

The children express a need to actively interath wieir age-mates. Their speech contacts
become more effective and active.

The preschool children of 4-5 years old willinglgoperate with adults in practical matters
expressing their interest to learn the surrounduwogld and interact on a higher intellectual
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level. The age of ‘whyers’ is greatly expressednumerous questions to their teachers:
‘Why?’, ‘For what purpose?’.

The 4 year olds have an acute interest towardsngaames. The game is getting more and
more complex with regards to the contents, numlerote actors and role dialogues.
Fantasizing is a specific feature characterizimggrttas they often mix reality and fiction.

The vocabulary is increasing up to 2000 words amdemThe child starts using complex
sentences and phrases when talking.

Guidelines for bilingual education

1. Each child should be treated as an individual.

2. Individual approach is essential as the volume8rsif and second language knowledge
might be different and speech skills asymmetric.

3. The children need to have an opportunity to inteveith other children that master the
language better.

4. The teaching process is based upon teaching figieigration.

5. Partner relationship needs to be formed betwedrlé@and a grown-up.

6. Itis important to develop an aspiration trait mldren to look for information themselves.

7. 1t is vital to accept and develop the existing itiad of a multicultural society and
enhance the interaction between various cultures.

8. Children having difficulties to learn new words agidhmmar structures need to be given
more attention to.

9. A mistake needs to be corrected only when the meaaidistorted.

The teacher should create proper conditions sceti@t child can achieve results during the
teaching process.

Guidelines for development teaching

1. Psychological comfort during the lessons.

2. Activity. The new topic is introduced not as a ngaulece of information but through a
method of own discovery.

3. ‘Minimax’. Each child moves at own tempo.

4. Integration. When introducing new piece of knowledd is needed to present it in
coherence with subjects and phenomena of the eutsidd.

5. Variation. Own choice possibility is provided.

6. Creativity. The teaching and learning process fesusn children’s own experience of
creative activity acquirement.

7. Consistency. Consistency is vital when passing fppeschool to school education.

The main challenge and goal of the teacher isgarmze a communicative-active approach in
teaching to preschool children.
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“Communicative approach means to provide teachinidp wudio- and verbal directionality,
stimulate verbal-mental activities, individual leamg, audio functionality, create situation-
teaching, maintain novelty principle and non-starmbigeaching process organization.”

(G. V. Rogova).

A fairy tale helps the preschool pupils’ teacher.

Fairy Tale Teaching Milestones

» Goal-oriented observation
= Directing the attention of children towards thostistic means with the help of which
nature sketches are being done, the fairy taleackens’ actions, humoristic moments.
= Motivating children to make drawings that expressds.
= Drawing pictures to illustrate texts read, impletagion of creative artwork.
= Listening to the suitable for the fairy tale music.

» Comparison

= Audio games
= Comparison of various painters’ illustrations méaethe same fairy tale.
= Comparison of what has been heard to enhance reaxperience.

» Analysis

= Conduct a discussion with some basic analysis pic tead.
= Comparison of the fairy tale with a similar and Wwmoin a different language tale.
= Comparison of the action location in the tales.

Planned Results of the Program

Reading
Literature

The child expresses interest to listen to fairgsato get acquainted with
other literary genres (poems, puzzles, nursery gsym

The child gives an emotional response to the dlthetale, has a happy
feeling in anticipation to meet a fairy tale chaeac

The child starts to take part in a discussion eréad fairy tale.

The child stays silent during the tales’ hearinggesss, thus acquiring a skill
for listening in concentration.

The child manifests a need to listen to tales iactive way.

The child is able to establish and ground the camskeffect links in the plot.
The child is able to differentiate between literggnres: a tale, a fairy tale,
poems, nursery rhymes, puzzles.

Communication

The child willingly reads poems, muysrhymes, counting rhymes.
The child is able to transmit the emotions of tile tharacter when retelling
an episode from a tale.
The child is able to adequately use verbal- andveshal means of
communication, is mastering a dialogue.
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The child clearly pronounces vowels and conson@vith the exception of
hushing sounds and sonorants).

The child willingly replicates sound effects andrd®with a given sound
base.

The child is able to align words of different pastsspeech in gender, numb
and case.

The child is able to understand when is being axddre to, is able to expres
his own thoughts and feelings when interacting.

The child knows and uses polite forms of speech.

The child begins to observe the rules of condudinigalogue.

The child expresses a desire for an independent ierd a dialogue with
further upkeep and development.

The child is able to use generalizing words indpieech.

The child is able to make new words, new forms ofdg by using suffixes
and prefixes when having an example — an adult'dehof speech - is also
able to think and express creatively.

The child is able to compose a descriptive talgdtioer with a grown-up).
The child is able to establish simple cause-aneeefinks between objects
and phenomena.

The child is able to concentrate on listening win@lementing audio and
domestic tasks.

The child is able to perform exercises on articatand speech breathing.
The child is able to name the qualities of subjéotdour, form, size,
material).

The child is able to answer simple questions ofestiland plot lines on
pictures.

The child is able to explain the meaning of geneirad words.

The child knows that words are comprised of sowamdsis able to define the
first sound in a word.

"2
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CHAPTER 3

Thematic Program for Speech Development
of Advanced Preschool-age Children

Developed and used by
the Centre for Russian Language and Culture ‘Sun’,
Barcelona, Spain

Explanatory note

The thematic Program has been made on the basi® aurriculum for progress of speech
which ‘Sun’ created at the school for additionalgliistic formation at the A.S. Pushkin
College for Russian Language in Barcelona. Theiaum is developed for children of 5-6
years old who receive extracurricular educatiora d&uropean School for Extracurricular
Language Teaching (Euro SELT). The program aimdaaguage teaching of bilingual

children and is based on the main principles ofkimgy with bilingual children in their native

language within a non-native language environment.

The prime objective of the Program is the childe&xgonal and all-round development - a
bilingual development on the basis of national gaderal human values, the progress of the
preschool child and of the reality surrounding it.

The work of leading experts in the bilingualismidies taken as a basis: E. Protasova, E.
Hamrayeva, N. Rodina, O. Chubarova.

Considering the specific character of the schootsektracurricular teaching (most of them
are operational only one day per week, on Saturdmysn Sundays), the curriculum is
calculated on 30 education days thus comprisingeolneational year.

Goals of the program

The study of any language positively influencesgbeeral mental and emotional progress of
the child, its speech capacities, and it exparglgeneral outlook. The five/six-years age is
unique for mastering the second language thanksich mental features of the child as fast
storing of language information, capacity to analyand systematize speech streams in
multiple languages, not mixing these languagesthant means of expression, plasticity of
the natural mechanism of mastering speech, intengvmation of cognitive processes,
aspecial capacity to imitate, absence of fear dingamistakes. Language training at an early
age contributes to practical and educational gfmlsaising the child. The practical aspect
consists of orally teaching speech to childrerthag are not able to read and write yet.
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Features of language teaching to bilingual children

The teaching process should be directed to theabtanguage level and the person of the
child. Therefore, while working with five and siegr olds it is necessary to follow some
specific rules. For children of preschool age itngortant that the acquisition of language
comes naturally by itself. Therefore, substantsdexts of the teaching (about what to speak,
what to listen to, what to do) prevail over thehi@cal aspects of the language, thus the
content of the teaching program should touch orattieal interests of the child and meet its
demands for dialogue and knowledge. While considemdividual and age features of five
and six year old children, various games are irefispble as important methodical means for
language reception. Situations in which the chiidjest sit and ‘keep silent’ should be
impossible. It is necessary to use not only robeAplg games, but also mobile, dynamic
games, as well as desktop and printing games (iypdotto, a domino, guidebooks), various
emotional-mimic games, and finger-type, magnetioes

Contents of the teaching program

The contents of the second-language teaching profgafive and six year old children
include the following:

» Language materials: phonetic, lexical and gramrahtighich are presented in the
program in speech structures and examples.

» Communicative skills describing a level of mastefa language.

» Imitations of actual situations and areas of diaigverses, songs, games, fairy tales,
short funny histories and stories.

» Art-graphic means for realizing the most frequeatmunicative intentions in daily
dialogue situations.

» Information on some national-cultural featureshad tountry of the language (a proverb
and a saying, a riddle, holidays, national sigonsags, etc.).

» Studying letters of the alphabet «a dot method>.
Methodical recommendations for implementing the Prgram

The successful achievement of the tasks set cavswmir without taking into account the
psychological age of the children and the multio@t traditions of their families.

In planning a lesson, the teacher should constierspecific characteristics of five and six
year old children.

At this age, preschool children feel a sharp nemdniovement. In case of restriction of
vigorous motive activity they quickly are overexclt become disobedient, whimsical.

Their aspiration to communicate with their peersaasively shown. Their speech contacts
become more productive and effective.
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Five and six year old preschool children willinglgoperate with adults in practical affairs,
but more and more actively aspire to cognitivegliattual dialogue as well. The age of
‘Why’-asking is shown in numerous questions tortheacher: « Why so? », « What for? ».

Children at the age of five and six show a brigiteiest in games. Games become more
complicated as to their content, the quantity éésonvolved and the role dialogues.

A remarkable feature of children is imaginationitgwften they confuse fantasy and reality.

The dictionary of children increases to 2,500 wadd more. In conversation the child starts
to use complex phrases.

It is important not to forget the following prindgs of the bilingual development of a child:

» Each child must be considered as a person.

» Individual approach. The volume of knowledge of tinst and second language may be
different for different children, and their speesttlls asymmetrical.

Children should have a possibility, during actiyity communicate with other children
using the language that they know the best.

The educational process is based on integrati@dotational areas.

Between the adult and the child partner attitudes@be established.

It is necessary to develop in the child an asmrato independent information search.

It is necessary to accept and develop alreadyiegistaditions of a multicultural society,
to emphasize interoperability of cultures.

Pay a great deal of attention to children havinifcdilties with mastering lexicon or
grammatical designs.

» Correction of the child is necessary only in calseoonmunicatively meaningful mistakes.

YV V VYV A\

A\

During educational activity the teacher createsddmns so that each child reaches the
planned results.

For this purpose the following teaching principéee being used:

» Principle of psychological comfort during the lesso

» Principle of activity. A new element of knowleddw®osild not be presented as fixed, but
should be acquired by the child through active-defovery.

> Principle of ‘minimax’. Every child progresses is bwn pace.

> Principle of integration. At the introduction ofwménowledge its interrelation with the
subject as a whole and with the phenomena in ttedsuworld are to be revealed.

» Principle of variability. It enables own choice.

» Principle of work. The process is focused on leagriy the children by means of their
own experience and creative activity.

» Principle of continuity between preschool and s¢lealication.

The most important goal of the teacher is to ommariis lessons communicatively and to
attain an active approach in teaching preschoddi@n at all times.
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To the teacher who works with preschool childresinggamess very helpful.

Considering that playing games is one of the mogbortant activities of children, the
development of speech skills is central during dhganization of game-playing educational
situations and other educational methods such derpgnce of varied exercises, story-
performances with new and acquired language mbgeri@arning of verses, songs and
riddles. The subjects of colloquial exercises haviee connected with topics from the child’s
environment (subject matters of a life, a toy, tfrplants, etc.) with the life of the child in his
family, during the year, along with various holidayRole games, performances, learning of
poems, counting games, songs, guessing of ridetkesution of the teacher’s instructions and
making comments on actions, the description ofupgés, work with slideshows — all these
help to increase the children’s interests in stagyanguage and accumulation of its stock of
elementary words and expressions, to master oeglcép and to create a practice of dialogue
in that language.

Planned results of the Program

Auditive Skill to distinguish the sounding of foreign speéam native.

Understanding of emotional colouring of the phraskstinctions in
intonational remarks.

Skill to distinguish sounds and sound combinatiamd to properly reproduge
them.

Selection of different meanings of phonemes ofséeond language and thei
proper reproduction.

=

Skill to memorize speech chains of different lengfitom words on the
certain subject matter up to verses, texts, songs).

Understanding of short counting rhymes, versesgsostories, fairy tales
appropriate to the level of development of thed;hiépresenting the specific
interest for them.

Understanding of commands, instructions, settingsngd the lessons and
game activity.

Speaking Skill to contact the partner in dialogue: to wel@the partner and to answer
its greeting; to ask to give something; to thankluice to action or game; it fis
polite to refuse something; to be presented somgtbii to present someone;
to congratulate someone to have a good holidayexyaress agreement| /
disagreement; to express desire / unwillingness.

Skill to state elementary information on memberghaf family, a favourite
animal, a friend, etc.

Skill to specify and answer questions as to: naage, hobby, residenc

o
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favourite sites in city; fruit, toys; qualities sfibject matters (name, colour,
size, a site); questions about animals (referrnigig, small, kind, malicious,
where they live, etc.).

Skill to reproduce familiar rhymes, short countifiymes, songs, verses and
so forth.

Skill to make a descriptive story (together witke #dult).

Skill to establish simple causality — investigatigemmunications about
objects or phenomena.

Knowledge and skill to use speech forms of politdogjue.
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CHAPTER 4

Thematic Program for basic school children
«Country Studies for children»

Developed and in use by
the «Solnyshko» Russian School for Extracurricukamguage Education
Russian Alliance Association
Nice, France
Explanatory Note

The thematic Program ‘Country Studies for Childrenteveloped on the basis of the study
Program ‘Country Studies for Children’ of the ‘Sgdhko’ Russian School for
Extracurricular Language Education of the ‘Russialiance’ Association. The study
Program was designed by the School's authors ®ry&ars old children, taking classes at
Euro SELTSs, with the aim to make the pupils getuadgted with the geographic position and
the historic and cultural milestones of the countrystudy. The Program is directed at
bilingual children and is based upon the main waykmethods with bilingual children in
their native language outside of the language enuient.

The Euro SELTSs for bilingual children set an ohjeztot only to directly study the second

native language but also to expose the pupils ¢octiiture and history of the country in

guestion. The main challenge at the initial stagfesducation consists of the fact that many
pupils have never been to their second native cg@amid do not have an extensive knowledge
about their historic motherland. It is almost imgibe to start studying the culture of a

country and its history without a certain basic oy background. The new subject ‘Country

Studies for Children’ serves this purpose.

The curriculum in the European countries includasntry studies for secondary schools and
universities. These Programs comprise geograpligeanpolitical country studies, social and
cultural and historic studies highlighting the magtate and country developments. To
illustrate, the Program ‘Russia Studies for Chitdris based upon a new subject ‘Russia
Studies’ introduced in 1994 by Prof. V.F Shapovaleloscow State University, Faculty of

Philosophy, for the senior course students of thessRn Humanities Institutes and

Universities.

A fair amount of comprehensible information abole tcountry-in-study- will make the
Program successful for the bilingual children. &rtgular the lessons include information on
the geographic positioning of the country, bastwsua history and culture, country and state,
main historical names thus preparing the foundafiowra further more detailed study of the
country. As such the Program “Country Studies fdmild®en” is comprised of basic
knowledge of the following three main subjects: ggaphy, history and culture.
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The primary educational focus of the ‘Country Sasdior Children’ Program is to establish
basic knowledge of geography, history and the ebkbe country-in-study in the world arts
and culture.

The Main Tasks of the Program

> To illustrate the role of country studies withiretlearning process of the entire world as a
whole and the country in question in particular;

» To create images of the country in general, itsgggghic, territorial and ethnographic
peculiarities, historical and cultural traditions;

» To establish the basis for the pupils’ cartograpgheracy by working with the maps of
different contents and scales (geographic map$i@fcontinents or separate countries,
historical maps, maps-charts of the military adti@tc.), learning methods of depicting
geographic/historical objects, events and phenomena

» To develop practical geographic, historical andtuwal skills i.e. the skills to obtain
information from various sources.

» To encourage forming of both active and passivealolary of the language-in-study by
means of information search about the country-ilthst

» To facilitate the process of bringing up childrernthe spirit of respectful attitude towards
other peoples to enable them for a peaceful cdemds by developing their knowledge
base with regards both to the country-in-studyadnystculture, traditions and mentality
and that of the permanent residence by fosterinficuliuralism and preserving own
identity.

Study Guide to the Thematic Program

‘Country Studies for Children’ is a logical contation of the ‘Outside World’ study subject
for the pre-school children and an introductory reeuto prepare the pupils for a more
thorough study of the history of the country in sien (at Russian School ‘Solnyshko’ it is
the course ‘History of Russia’). The study coussdesigned for 30 learning hours.

It is necessary to take into account the value-inganemotional-sensuous, cognitive,
rational-logical, operational and personal aspettthe primary geographic, historical and
cultural education when planning the Thematic Paoygr

1. Realization of the importance of the country studie while learning the outside world
and its sustainable development.
The value-based indicators, dominant perceptiors meanings for the whole study
process are being provided. To create and sustgioséive attitude of the pupils’
motivation, actualization of the available subjeetiexperience, communication and
reflection are being used.

2. Mastering a system of geographic knowledge on natey population, geopolitical
situation to help pupils develop geographic thinkig.
A gradual introduction into history, exposure te tithical, cultural and historically set
peculiarities of peoples’ lives will help pupils derstand the country in question and her
people and elaborate their own attitude towards it.
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. Mastering of geographic and historical skills will facilitate the development of
analytical thinking.

Systematic work during the lesson in a ‘teacherpupeacher-pupils’ or ‘pupil-pupil’,
‘pupil-group of pupils’ mode will sharpen the sysie analysis skills as well as the
development of an explanatory-analytical, valugtisgmmunicative character of the

pupils.

. Usage of maps (geographic and historical) as a bador informative image-bearing
models of reality.

Cartographic method provides observability, vistation possibility of the geographic
and historical-cultural information of the maps aatlases. This method facilitates
acquirement of componential and complex descrigtimctions as well as helps pupils
develop calculating-analytical planning skills.

. Understanding the underlying essence of personal tagty and an ability to assess an
activity of another person(a classmate, historical character) contributeedformation
of pupil’s personal character features.

When planning for the lesson we advise the teadbetake into account certain
peculiarities that are age-and psychological-relatEhe learning activity becomes a
leading one at the primary school age. It is pedgithis learning activity that defines the
most important changes that take place in the rhemad psychic development of the
children, facilitates emotional evolution and hetjieect and transform cognitive interest
into concrete learning targets. Along with learniskjlls one acquires the basics for
communicative and behavioural aptitude. Providexd thildren of the given age (6-8 .
0.) are generally very active and try to be sudo aluring lessons we advise to conduct
mixed-type lessons while constantly switching psipdttention, arrange competitions,
creative and research laboratories, make ‘virtyaliesions’ etc.

Didactic recommendations to teachers and parents

VISUAL EXPRESSION. Didactic materials (video- and audio materialg twdd to the
teacher’s narrative, geographic, historical ance Imaps, handout materials such as
additional texts on lesson’s topic, handout card&h wmages of historical places,
geographic data etc.) are handed out at each leSb®1mode of learning allows for a
‘live’ experience of the subject on study, it tregg and develops pupils’ imaging
capacities as well as a creative subject perception

CONSCIOUSNESS AND PROACTIVENESS.The pupils should at all times be aware
of the meaning and purpose of given study tasks ital to trigger interest not only
towards the contents of the subject on study bahéowhole studying process itself. An
active involvement of the pupils during the lessois a key factor of success. The pupils
are being involved into the studying process, treyswer the questions, make
conclusions, express their opinion. The teachewlsha@onstantly watch the pupils’
activities and facilitate it by changing the tasksice intonation, frequent addressing;
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» ACCESSIBILITY. Presentation of learning material should be cotetlin the mode
accessible for the pupils. New words and terminglsigould be properly explained and
repeated. It is important not to make an own opirfinal when characterizing a socio-
historical process but create a possibility for plgil to define his own point of view, to
teach him to validate it and support it with a fiert reasoning;

» CONTINUITY AND FOLLOW-UP. The course ‘Country Studies’ is set up in
accordance with a logical composition of learningtenial studies. Historical facts,
geographic peculiarities and cultural-historicaéets need to be taken up gradually. The
most important notions and terms (country, stadéetography, archaeology etc.) need to
be repeated and mentioned at each lesson.

Planned results of the Program

Geography

The pupils should know the main geogragimaracteristics of the country
under study (positioning on the continent, neightr@ucountries, climate
peculiarities etc.); they should be able to proadsmplete answer to a
guestion about their country based upon the legkned/ledge.

History

The pupils should master the main termsraottbns (era, epoch,
genealogical tree etc.), they should be able toenpa&per use of them in
their oral and written speech.

They should have an idea about the main eventsiatatical periods of
the country on study (names and locations of tts¢ $ettlements, importar
historical dates, names of the most famous histbpiablic figures; they
should be able to express their own opinions orgiven historic matter or
event).

They should be able to know and recognize the statdols.

Culture

The pupils should know the main featurescgping the culture and

traditions of the people/peoples that populatedccthentry on study during
the historical periods; they should be able to glewan extensive answer ¢
this topic within the learning material framework.

They should know the names of artists and othelipfigures that have
made a significant contribution into the developtrarthe country.

They should also be able to find and select infdionaon subjects of
interest as well as answer questions on the mistégmned and provide
own opinion when requested.

24



CHAPTERS

Thematic Program for Primary School-age Children
«The World Around Us»

Developed and in use by

the Russian School for Extracurricular LinguisEducation «Alye Parussa»
of the Association «Centre for bilingual developtedGOS»
Paris, France

Explanatory Note

The thematic Program ‘The World Around Us’ is deypeld and in use by ‘Alye Parussa’
school for extracurricular linguistic education tfe Association ‘Centre for bilingual
development LOGOS'. The Program is designed fddodm of 8-9 years old and is compiled
on the basis of A. A. Pleshakov’s ‘The World Aroudd’ course, which is used for teaching
at the second class of the secondary schools iRuksian Federation.

When adapting this course for bilingual childree thain task set is to provide the children
with an additional opportunity to develop oral sgeend to enrich their vocabulary. The
narration regarding the themes of establishment ragdlarities of the surrounding world
allows for an input of new words and terminologyoirtheir speech, and of new notions
seldomly used in the daily life in the non-natimeduage environment.

The main educational task of the teaching ProgrEine ‘World Around Us’ is to deepen the
knowledge with regard to the diversity of the flarad fauna on earth, to receive information
about our planet, to realize the significance ef $lin as a source of warmth and light for the
life on earth, to study nature’s phenomena, weatlmel seasonal changes as well as an
acquisition of the fundamental ideas and knowleolgehe economic and social structure of
the society. The Program includes the basics ohtrpistudies — cognitive awareness and
perception of geography, history and symbolismh& hative country and the country of
residence.

The main tasks of the course are the following:

» To prepare the pupils for perception and understgnaf the diversity of natural
phenomena in multifaceted and complex ecologicatesys: nature and the position of
mankind;

» To form an active as well as passive vocabularyhef language, taught by means of
exploration and studying of the given subject;

» To provide possibilities for discussion, narrataord opinion exchange.

» To develop logical thinking, analytical and compeeskills.
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Didactical recommendations on the implementation ofhe thematic Program

The Program ‘The World Around Us’ for children eB8years old is a logical continuation of
the course ‘The World Around Us’ for the first dapupils (6-7 years old). While the
program for the earlier age group is characterizgd personal perception of the teaching
material focused on the subjects and phenomer@dfurrounding world by each child (‘My
home’, ‘My street’, ‘How the water came into theuse’, ‘The shops at our street’ etc.), the
program for the next age group of 8-9 years olttolin comprises of systemic understanding
of notions and ideas. The second class of ‘The WNVarbund Us’ Program contains learning
the natural and social environment of the pupilse €ducation is directed at an integration of
natural and societal sciences’ knowledge in a gigdacational area. The mastery of the
knowledge on nature is connected with an enrichroénbhe socio-moral experience of the
junior pupils.

The study course is designed for 30 teaching lespenyear.
Didactical principles and methods of working with pupils
1. Self-sufficient work

The Program is designed for pupils’ self-sufficiewbrk to acquire the contents,
perception, the ability to formulate conclusionsl @@neralizations, the ability to express
a valuating position towards the facts and phena@r&ndied. Tasks for observation,
comparison, modelling of connections between natbgects, grouping, systematization,
estimation, creative works, solutions to problema&sues have been developed for the

pupils.
2. Use of highly sophisticated, artful works

The Program uses highly sophisticated, artful wdatkgrovide a deep and emotionally
colored attitude to pupils. A discussion on theidspf study increases the part of the
pupils’ self-sufficient work during the processstéidying the theme, it triggers the pupils
towards a dialogue: a pupil and a pupil; a pupd Hre teacher.

3. Direct observation of the pupils

Much attention is being paid to the direct obseoraby the pupils of the natural objects
and phenomena, of the lives of surrounding peayleractical tasks, the organization of
communicative interaction of the children with gherounding world.

4. Pupil oriented teaching

The tasks system puts the pupils into a situatibareby they need to think, contemplate,
search, discover and solve problematic issuesyaluate their experience in the light of
newly acquired notions and knowledge. The taskseantly facilitate the development of

speech culture. The children learn to express thewds, thoughts and feelings verbally
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and thus enrich their learning process. The moatles of a pupil are being set and
enriched. The children are being offered to expthsg viewpoints, to tell about their
observations and their impressions on interactitth the surrounding world.

5. lllustrations and other similar handbooks

An important dimension is being attributed to ithasions and other similar handbooks
that enrich the imaginations and perceptions ofiojuschoolchildren. These are the
images of objects and phenomena of the surroundanlgl, such as slides, pictures with a
problematic issue, schemes, models that abstraexistential features of the objects and
the interconnection between natural phenomena. trileéc devices that go with

Pleshakov’s ‘The World Around Us’ textbook and atla@dio- and video materials are
widely used. This allows for imagination developé¢hinking and creative perception.

Planned results of the Program

Nature and the world To know the main features diffdrences between nature and the
handmade world; to distinguish the animated and-aromated
nature; to define the main types of plants and tbieucture, types
of animals and their main characteristics.

To be able to describe and characterize the maiuraia
phenomena and their seasonal changes, to giveagedestory on
weather (today, at a certain period, time of tharysc.).

To learn the main notions about the cosmic strectaf the
universe (the planet system, the sun’s significatite sky and the
stars, zodiac signs).

1%

To know the main features of natural resourcestl{garound,
natural resources), to learn about the air, water its conditions
(snow, ice) and the necessity to protect the envient.

Economy To know the main aspects of economic sghérade, industry,
agriculture, transport, construction). To distirgfui types of
transport (personal — public, type of movementcigbéransport).

To be able to tell what is made of what.

Social life To know the main traffic rules, the eslof etiquette and socigl
interaction. To know the main dangers — at homeherstreet, at a
public place.

Basics of geography | To be able to orientate at a place (plan, mapsparthe world,
and country study horizon line etc.). To know the form of the eartlwface. To
describe the main features of the native countigcéon the map
symbols etc.) and the country of residence.
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ANNEX

Building a Euro SELT — a development path

Written by
The Pushkin School for Russian Language and Art
Leiden, the Netherlands

Euro SELT are everywhere! They are a striking edempf what Germans call
‘BUrgerinitiative’: citizens’ initiatives. When p@te move to another country with the
intention (and possibility) to stay there for agoenough time, after a while the feel a need to
uphold their native language and culture and télaein children about it. They feel that in the
new country their own language and culture getseurpfessure and threatens to slowly
wither away. Especially their children run the riskadopting the new language and culture
of the country of residence very quickly and losach with their native tongue. Parents
experience this as a loss. They like to live inriba/ country, learn the new language and the
new habits, but they do not want to lose touch withir native country, language and
traditions. This is what makes their children diffieom their peers in the country of residency
which do not have this ‘double’ experience of aiveatbackground while living in a new
environment. They are drawn to both sides at timestime, and they cannot afford to lose
touch and commitment to either side. So it is astertial necessity for them to be bilingual
and bicultural. So it is not a matter of ‘dwellimgtheir own culture’, when immigrant parents
want to transfer their native language, traditiangl culture to their children. Apart from the
fact that this is quite a common human desire, treyw that their child will need a close
contact with both languages and cultures in orderto fall ‘in-between’. And they know,
too, that additional knowledge of another languagée be of advantage later on, when the
child will enter the labour market. To put it anethvay, these parents know that bilingualism
helps their child to function in their new, multittral environment.

Because the educational system of the country sideace usually does not offer the
possibilities for education of - and in - their ¢arage, there is only one solution left: start their
own schools. They join forces with fellow countrymdind a place to meet, call their
children together and start teaching them themsetvehave them taught by someone they
trust. This is the first stage of a Euro SELT: hasd for extracurricular teaching. More often
than not, the parents are teachers themselveghagdlo not want to lose their professional
skills when they do not have an educational jotheanew country. Because their children are
already attending regular schools, or because the®mnts have regular jobs during the week,
these small Euro SELTs only meet in the week-eusigally on one day, either Saturdays or
Sundays. And most often, it is the mothers who thkeanitiative. That should not astound us,
because — at least in the Russian-speaking woddCamtral Europe, but to a lesser extent
also in Western Europe — education is primarilycan&n’s business.

28



When immigrant communities grow larger and suchueESELT proves to be successful, the
Euro SELT itself will grow as well. More childrenrea enlisted, more parents commit
themselves to become a teacher or a volunteerthendreas of the teaching program grow.
The Euro SELT needs some organization, some baBmngtration, and a number of
committed people who feel responsible for runnihg Euro SELT. The Euro SELT gets
rooted in the community and often starts to sewea aneeting centre for all kinds of other
cultural activities and celebrations. In this setatage, the Euro SELT becomes a semi-
professional organization. The need for a legal fswhl arrangement will become stronger.
The board of the Euro SELT will have to think abaststatus as either an Association, a
Foundation, a Co-operation, or even a commerciah f&/olunteers get paid, and this makes
it necessary to arrange contracts with them, t @t about specific fiscal arrangements and
facilities, to arrange for different kinds of insmces, and to establish clearly the
responsibilities of the members of the board odéeship. Teachers will put their experience
at the Euro SELT on their CV because it is likeyhelp them trying to find a regular job at a
regular school, at a regular salary, or at an matgonal company which needs employees
with this specific background and experience.

Another aspect of this second stage of the EuroTSisLthe fact, that not only language
lessons are offered, but also lessons in areasasichilture studies, art, history, geography,
theatre and dance, arithmetic and the like. Fotha&e areas, teachers have to be found, as
well as financial means to keep the Euro SELT goWgh all these different activities in the
program, some central to the Euro SELT, othersiagd activities, such a Euro SELT starts
to function as a ‘cultural center’ and often catkelf that way. Some of the schools who
wrote this GUIDE call themselves Center. It staotduild and maintain relations with the
local municipalities, local newspapers or radidistes, and all kinds of other organizations,
for example companies that operate in the nativenttg as well. It will go looking for
sponsors in order to find structural financial a@age of, especially, the monthly rent of the
Center’'s premises. When such a structural finanoédis can be found, it will become
possible to rent premises every day of the weetenoét strongly reduced rates. In most
European countries, however, it is not possibleeteive government funding as long as the
Euro SELT does not have official education licenassa regular school. But becoming a
regular school is not what most extracurricular $&hbave in mind, because then they have
to comply to all sorts of regulations by the nasibMinistry of Education, including the
obligation to offer a complete educational progranthe nation’s language. Euro SELTSs, on
the other hand, are not set up for this purposdauidthe means to organize it.

In the third stage of growth, the Euro SELT exteitsiprofessionalization of work processes,
of its administration, its board members and oftdachers. It offers training courses to
teachers and staff, and sometimes is able to entpéag on a more regular and legally sound
basis. The network structure of the Euro SELT bezmmore complex, even international,
and it starts to maintain working relations withivamsities or other scientific institutions in

the fields of education and bilingualism. Thesemoeks often depend on one or two leading
board or administrative staff members and are trattirally embedded in the whole of the
teaching staff. European cooperation projects siomestoffer the financial means to let the
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teaching staff participate in the networks as wiills enlarging their professional skills
considerably. Mostly, the teachers are still frdra immigrant community, whereas the board
and staff increasingly include autochthonous peofleonly because they possess the
professional skills and knowledge that are neededdpe with national legal and fiscal
peculiarities. In this stage, more often than napils are still not separated along age lines,
but along the lines of their expediency in the velanguage. The focus of education is still
the language as such, with other areas on the side.

In the fourth stage, pupils are being allocatedeparate age groups, and their teachers focus
on specific educational contents, methods and maiefior ‘their age group. Often, these
methods are not clearly defined nor based upon smmeatific principle or theory, although
there will be an increasing consciousness that aastishould be more professionalized and
standardized. Together with this methodical stasidation per age group, there is strong
surge for a vertical integration of teaching methothe Euro SELT is now a professional
school, offering more languages then the origimad, @ with a considerable range of other
areas on the side, which sometimes are part ofptbgram, at other times facultative,
depending on what parents prefer for their childrEme financial contribution that parents
pay can vary with either of these situations, samet causing the division between the two,
at other times being a consequence of it.

In the fifth stage, the trend towards a verticalthodological integration comes to its end.
Every age group works along the same methodolodinak, and the contents of the

consecutive age group programs are a logical agaion and extension of the previous ones.
This is the highest stage of professionalizatioradturo SELT. The Euro SELT becomes
increasingly interesting for other people who wamtir children to study an additional

language at the Euro SELT, so the Euro SELT wyllttr market its expertise to a wider

public.

In the sixth and final stage of the developmentacEuro SELT, it extends its teaching
programs to include adults as well, thereby becgraineal language Institute that, apart from
its programs for preschool-age and primary schgel-ehildren, offers vocational language
training, be it at the Euro SELT, or private orcompany lessons. These vocational programs
for adults are mostly only focusing on the languasgelf, with just enough cultural elements
S0 as not to let the language learned hang invitid’: To make these language lessons more
interesting for adults — this applies specificdtly in-company lessons — the contents of them
may contain specific ‘jargon’ that is related te ttompany’s field of operations. In-company
language courses may offer the Euro SELT a sowvd dff income that may finance its other
activities and programs. It may be helpful, for t@asons among other things, to separate
activities for adults from those for children by ans of two separate organizations. Activities
for adults will most often be of a commercial natuwhile those for children are of a school
nature, and in most countries, this different cbimabetween the two is the reason for their
different status under tax legislation. Anyway, keting will become more and more
important to the Euro SELT, and it may wish to grete highly advanced educational
technologies into its programs (internet prograeiectronic teaching technology etc.) in
order to be able to compete with other professitarajuage institutes.
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The Euro SELT is licensed to develop its own testd exams and complies with national
and/or international examination standards thawalt to prepare its pupils for studies on a
university level. The Euro SELT becomes demandedriand will, apart from its professional
organization, develop methods for accurate capaplgnning, with a highly variable
component depending on the kind of demand on tharKet'. For this reason, it will
maintain wide networks of highly trained, speciaetizteachers of which a nucleus have
regular contracts and salaries, as well as motivatdunteers (which, by the way, are still
mostly parents of the children at the Euro SELT).

Thus far, most Euro SELTs that we know of are nyainltheir first, second and sometimes
third stages. That does not prohibit them to sameiinclude elements and aspects of later
stages. The presented model here is of an ideatendiut much local variety is possible and
actually exists. That leads to the very interestiogclusion, that for most of the Euro SELTS,
there is still a long way to go, a wide future &tiéing development lies ahead of them. Not
only does it mean a continuous integration of EBELTs into the educational system of the
countries in which they work, but also a strong utsp for integration of their teachers and
pupils into the languages and cultures of thesatti@s, while at the same time offering all
the benefits and advantages to their pupils andestis of being bilingual. In a multicultural
environment, which sometimes is not that multioatias we would like it to be, this is a
strong asset for Euro SELTs and the people whoysiudork there.

31



